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			This essay aims to contribute to the debate on the role of university outreach in Mexico. It is based on the premise that the university is in crisis due to the internal dispute between two projects seeking to dominate and reorient its social function. The first one, with a public character, maintains that knowledge should be helpful in society. The second one, with a commercial character, considers that knowledge should promote entrepreneurial logic. In this context, what role does university outreach play? What is its regulatory status? What are the criteria for connecting with society? These questions call us to reflect on the limits and scope of university outreach as a possibility for consolidating a university project that, through alliance and coordination with society, responds creatively to the challenges posed by the present and the future.
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			Este ensayo tiene como objetivo contribuir al debate sobre el papel que juega la extensión universitaria en México. Se parte de la premisa de que la universidad está en crisis debido a la disputa interna entre dos proyectos que buscan hegemonizar y reorientar su función social. El primero, con carácter público, sostiene que el conocimiento debe ser útil a la sociedad. El segundo, con carácter mercantil, considera que el conocimiento debe promover la lógica empresarial. En este contexto, ¿qué papel juega la extensión universitaria?, ¿cuál es su estatuto normativo?, ¿cuáles son los criterios para vincularse con la sociedad? Estos cuestionamientos nos convocan a reflexionar en torno a los límites y alcances de la extensión universitaria como posibilidad para consolidar un proyecto universitario que, mediante la alianza y articulación con la sociedad, responda de manera creativa a los desafíos que le impone el presente y el porvenir.

			Palabras clave: Educación superior, extensión universitaria, impacto social. 

			Introduction

			The 21st century has witnessed a shift within public universities: from a public to a business-oriented one. This historical dispute reflects the ongoing conflict between the interests of significant capital and the university’s connection to society. In other words, each project has its own vision of the social function of the knowledge generated within the university campus: one seeks to create valuable knowledge for solving society’s most pressing problems, while the other one aims to foster knowledge that drives business logic. Let us suppose that the public university represents an area of influence for national and foreign capital. In that case, it is because it is a highly profitable investment area and a strategic sector for socializing its ideas, values, and principles. The story of this transition is crucial to understanding how public universities currently operate. In this scenario, university outreach is key to consolidating an educational project from which to think about the common good, from which to reclaim its social function by generating alternatives that improve the living conditions of the public. Therefore, the general objective of this essay is to problematize the role played by university extension in its dialectical relationship with society.

			Along these lines, it is worth asking the following question: What is meant by a university? The Magna Carta for Universities, signed by the rectors of European universities meeting in Bologna in 1988 (Universidades Europeas, 2008), states that the university is an autonomous institution that critically produces and transmits culture through research and teaching. For González (2013), the public university must be an instrument of social change. Therefore, he proposes defending the public, free, secular, scientific, and popular nature of the institutions that train new generations who will contribute to the development of their country and its democracy. For his part, Frei Betto proposes rethinking the role of universities and warns that they must be connected to life (Silva, 2022). Finally, the philosopher Dussel (2007) stated that the university is an institution where teaching, science and technology must take on a clear critical, ethical, and political meaning, in order to preserve and transmit the knowledge of a people to new generations.

			Now, at the global level, public universities have been classified based on the metaconstitutional function determined by the governments in power. This distinction coincides with the cartography imposed by capitalism. A public university in France does not have the same academic and scientific prestige as one in Latin America. In this context, Mollis (2009) argued that 

			La geopolítica del saber y del poder divide al mundo entre países que consumen el conocimiento 	producido por los países que dominan económica y culturalmente la globalización, quienes, a su vez, reasignan a las instituciones universitarias de la periferia una función económica para entrenar “recursos humanos.”(p. 232) 

			[The geopolitics of knowledge and power divides the world between countries that consume the knowledge produced by the countries that economically and culturally dominate globalization, 	which in turn reassign to the university institutions of the periphery an economic function to train “human resources”]. 

			For these institutions, cutting-edge research is ruled out.

			

			Continuing with this argument, he emphasizes the strengthening of ties with the private sector over those with society (Mollis, 2009). Thus, in the new world order, education has become just another product marketed on a large scale. The global education industry is a profitable business. In 2014, Merrill Lynch-Bank of America estimated that education represents a $4.3 trillion business (Marina, 2017).

			In order to secure this business model, the neoliberal educational project has set itself the goal of eliminating the right to education and, at the same time, promoting a wide range of educational services. To this end, the Global Education Reform Movement (GERM) was formed in the 1970s. Sahlberg (2011) warned that the GERM is like an epidemic that spreads and infects educational systems through a virus. The same author identifies some of its characteristics: it promotes the creation of more private educational spaces, encourages accountability through standardized tests administered to students, teachers, and schools, and promotes competition between educational systems.

			To ensure that public universities operate under the market logic, it is necessary to impose competitiveness criteria. If the pedagogical content of the educational project requires less complexity, then standardized tests will be more useful. Hence, the frenzy to promote accountability through the application of standardized tests emerges (Ravitch, 2016).

			This panorama has resulted in the polarization of the two university projects: creating community or creating agents for the market. In this dispute, what role does university outreach play? What is its regulatory status? What are the criteria for connecting with society? What are its limits and scope? These questions guide this essay and call us to reflect on university outreach as a possibility for consolidating a public university project that, through alliance and coordination with society, responds creatively to the challenges posed by the present and the future.

			A Dispute Between a National and a Market Project

			The public university originated in Latin America in 1551. Its objective was to educate the economic and political elites in the most advanced knowledge (Dussel, 2007). It was not until the 20th century that, in the Preliminary Manifesto of University Reform in Argentina (ANUIES, 1979), the need for the knowledge produced in universities to respond to the priority demands of society was first raised. Autonomy, free education, and democracy were also demanded. This historical precedent underlies the critical profile of the Latin American public university.

			By 1929, the Royal Pontifical University was transformed into the National Autonomous University of Mexico (UNAM in Spanish). The strengthening of UNAM, as well as of other public universities created in subsequent decades, was primarily due to their emergence alongside an ambitious national project. In this way, the knowledge produced at the public university triggered the industrial and technological development of contemporary Mexico. Thus, the public university was established based on four substantive functions: teaching, research, outreach, and cultural dissemination.

			In the 1980s, following the structural adjustment, international financial organizations such as the World Bank (WB), the International Monetary Fund (IMF), and the Organization for Economic Cooperation and Development (OECD) issued recommendations on how education should be administered at the higher and basic levels (Mantilla, 2014; Ochoa, 2020; Rosas-González, 2022). The political orientation that these organizations promote within public universities has as one of its central cores the standardization of the American university project: promoting business-like discourses and practices, improving management processes, imposing a productivity vision, and maximizing profits.

			The collaboration of these organizations with the current governments has led to the translation of global educational policy into legal norms that reorient the meaning of higher education in Mexico. For these reasons, it can be said that the post-revolutionary university model is in crisis. The welfare state has progressively ceded ground to the owners of global capital. In the logic of the promise of progress, the Mexican state has gone from being the exclusive instrument of governance of the national education system to becoming just another collaborator. Along these lines, the Portuguese Boaventura de Sousa, who has conducted an exhaustive analysis of the university as a social phenomenon, argues that the institutional crisis is the result of the contradiction between the demand for university autonomy and the growing pressure to subject it to business-oriented production criteria (De Sousa, 2015).

			However, the transition reveals a greater risk privatization. Therefore, not only is the dismantling of education being promoted, but also that of social policies in general. Since the introduction of neoliberalism in Mexico in the 1980s, social problems have intensified symptomatically. Social unrest is increasingly expressed through high levels of corruption, inequality, poverty, and insecurity (Oxfam, 2024). This economic model can be interpreted as a political project to reestablish the conditions for capital accumulation and restore the power of the economic elites (Harvey, 2007).

			Public Universities in the 2018-2024 Six-Year Term: Has There Been a Change in Trend?

			To begin this section, it is necessary to describe the context in which the university operates: What is the general panorama of the public university? What figures reflect its internal dynamics? What data allow us to assess its current situation? According to information from the Ministry of Public Education of Mexico (SEP in Spanish) (Secretaría de Educación Pública, 2023), the total enrollment of the National Education System (SEN in Spanish) is 34.7 million students. In basic education, schools served 24.1 million students, including 5.4 million in high school and 5.2 million in higher education (See Figure 1).

			Figure 1

			Percentage Distribution of Total Enrollment by Educational Type, 2022-2023 School Year
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			Note: Taken from SEP (2023).

			

			Higher education coverage is 43.5% among students aged 18 to 22. Compared to Latin American countries, the coverage rate is low. According to the World Bank (Banco Mundial, 2023), Brazil has a rate of 55%, Uruguay has a rate of 65%, and Peru has a rate of 71%. The country with the highest coverage in the world is Korea, at 98%. Table 1 shows the growth in enrollment per school year over just over a decade. During this period, coverage has grown by 15 percentage points.

			Table 1

			Evolution of Higher Education Coverage

			
				
					
					
					
				
				
					
							
							School year

						
							
							Enrollment

						
							
							Coverage

						
					

					
							
							2010-2011

						
							
							3,322,646

						
							
							27.9%

						
					

					
							
							2011-2012

						
							
							3,550,920

						
							
							29.4%

						
					

					
							
							2012-2013

						
							
							3,732,653

						
							
							31.7%

						
					

					
							
							2013-2014

						
							
							3,882,625

						
							
							32.7%

						
					

					
							
							2014-2015

						
							
							4,032,992

						
							
							33.8%

						
					

					
							
							2015-2016

						
							
							4,244,401

						
							
							35.6%

						
					

					
							
							2016-2017

						
							
							4,430,248

						
							
							37.3%

						
					

					
							
							2017-2018

						
							
							4,561,792

						
							
							38.4%

						
					

					
							
							2018-2019

						
							
							4,705,400

						
							
							39.7%

						
					

					
							
							2019-2020

						
							
							4,931,200

						
							
							41.6%

						
					

					
							
							2020-2021

						
							
							4,983,204

						
							
							42.0%

						
					

					
							
							2021-2022

						
							
							5,068,493

						
							
							42.5%

						
					

					
							
							2022-2023

						
							
							5,200,000

						
							
							43.5%

						
					

				
			

			Note: Taken from Banco Mundial (2023).

			

			At the start of Andrés Manuel López Obrador’s (AMLO) administration, the government promised, both rhetorically and through the media, to improve coverage rates in public higher education. To achieve this goal, authorities promoted the creation of new “Intercultural Universities” as well as the “Benito Juárez Garcia Universities for Well-being.” Regarding the former, the Undersecretary of Higher Education, Carmen Enedina Rodríguez Armenta, reported that 21 intercultural universities operate throughout the country, enrolling a total of 23,000 students (SEP, 2025). Lloyd (2024) also noted that between 2021 and 2024, authorities established 10 intercultural universities in different states of the Mexican Republic, as shown in Table 2.

			Table 2

			Intercultural Universities in the 2018-2024 Six-Year Period

			
				
					
					
				
				
					
							
							University

						
							
							Year of creation

						
					

					
							
							Intercultural University of Baja California

						
							
							2021

						
					

					
							
							Intercultural University of Intercultural Campeche

						
							
							2022

						
					

					
							
							Intercultural University of Colima

						
							
							2022

						
					

					
							
							Intercultural University of the State of Guanajuato

						
							
							2022

						
					

					
							
							University of the Yaqui People (Sonora)

						
							
							2022

						
					

					
							
							Intercultural University for Equality (Aguascalientes)

						
							
							2023

						
					

					
							
							Intercultural University of Tlaxcala

						
							
							2023

						
					

					
							
							Intercultural University of Jalisco

						
							
							2024

						
					

					
							
							University of Indigenous Languages of Mexico (CDMX)

						
							
							2023

						
					

					
							
							Intercultural Polytechnic University (Oaxaca)

						
							
							2023

						
					

				
			

			Note: Taken from Lloyd (2024)

			

			Regarding the latter, UBBJG (2024) reported the operation of 203 university campuses located in 31 states across the country. However, the problems these universities face are significant. Lloyd (2024) pointed out some of them: reduced funding, a gap between the intercultural curriculum and market demands, a lack of accountability, and the use of these universities as political spoils.

			The operation of private universities requires a separate analysis. Mendoza (1998) classified private educational institutions into two broad categories: elite universities and demand-absorbing universities. The former refers to universities that recruit students from the upper class. The latter recruits students from low-income families. For this discussion, it is important to recover this classification to reflect on the current state of private universities.

			According to information released by SEP (2023), private universities classified as absorbing demand are increasing. The problem lies not in the number of universities being created, but in the conditions under which they provide their services. The lack of adequate regulation is symptomatic. To date, according to data from the SEP (2023), there were 5,967 private universities nationwide in the 2022-2023 academic year, of which only 109 were accredited by the Federation of Private Mexican Institutions of Higher Education (FIMPES in Spanish).

			If the purpose of FIMPES certification is to recognize the relevance, coverage, and quality of study programs, why are the remaining 5,858 universities not accredited? Do they meet the minimum criteria for relevance, coverage, and professionalization? Along the same lines, the National Survey on Access to and Permanence in Education (ENAPE in Spanish) (INEGI, 2021) indicates that of the population aged 3 to 29 enrolled in the 2021-2022 school year, at all educational levels, 29.6 million students (89.7%) attend public schools, while 3.4 million students (10.3%) attend private schools. Meanwhile, at the higher education level, there is no significant variation: 74.4% attend public schools and 25.6% attend private schools.

			That said, the funding provided by the State to education as a whole was below what is established in the Constitution. The General Education Law (LGE in Spanish) (Congreso de la Unión, 2019) establishes in Article 119 that the federal Executive Branch and the government of each state will concur in the financing of public education and educational services, and that the annual amount allocated for this purpose may not be less than 8% of the country’s Gross Domestic Product (GDP). However, the funding allocated to education has been lower. Historically, budget cuts have led public universities to diversify their sources of income (Fuentes, 2021).

			In this way, university administrative activities have adopted an entrepreneurial logic. Schuetze (2000) described five priority actions that universities established to overcome budget shortages: increasing student fees; opening hospitals and bookstores; offering courses, workshops, and diploma programs; consulting services; and generating patents; establishing contracts with industry; and, finally, marketing the campus, through the granting of licenses and franchises to companies within universities to sell their products. As shown, the search for greater funding led to a closer relationship between the university and the private sector. In 2023, 2.9% of GDP was allocated (UNICEF, 2023). Table 3 describes the amount allocated by educational level.

			Table 3

			Amount of Money Allocated to the National Education System in Millions of Mexican Pesos

			
				
					
					
				
				
					
							
							Educational Level

						
							
							Estimated Amount

						
					

					
							
							Basic Education

						
							
							74 mil 107 mdp

						
					

					
							
							Higher Secondary Education

						
							
							131 mil 814 mdp

						
					

					
							
							Higher Education

						
							
							142 mil 341 mdp

						
					

					
							
							Postgraduate

						
							
							7 mil 342 mdp

						
					

					
							
							Adult Education

						
							
							1 mil 766 mdp

						
					

				
			

			Note: Taken from UNICEF (2023)

			In real terms, these resources have been insufficient to address the challenges that universities face, including inadequate infrastructure, limited coverage, and low faculty salaries, among others. However, we cannot ignore that the health emergency emerged at the beginning of 2020 and lasted three years. During this period, public universities were forced to transition to virtual teaching methods. This situation highlighted and exacerbated the university crisis. Not only that, but it also highlighted the high levels of inequality between students and their families. 

			The Informe de la encuesta nacional COVID-19: la comunidad estudiantil ante la emergencia sanitaria [Report of the National COVID-19 Survey: The Student Community in the Face of the Health Emergency] (SEP, 2022), in which 273,000 students from 485 institutions nationwide participated, reflects the complexity of the social context: Sixteen percent of students reported not having Internet access at home. Forty-three point two percent of students used their cell phones as their primary device to continue their studies; the most frequently used virtual platforms were Google Meet (20%), Zoom (17.9%), and Moodle (17.6%). Sixty-seven point nine of students perceive online classes as negative, and 32.1% as positive and 50% of students reported that their academic situation had worsened the impact of isolation on students, triggering various problems. The report shows an increase in the use of addictive substances, such as alcohol, tobacco, and drugs, overcrowding in the poorest households, as well as an increase in the school dropout rate (SEP, 2022).

			University Outreach as a Substantive Function

			University outreach is one of the four substantive functions of the contemporary public university, which consists of connecting the knowledge generated by the university with the most urgent needs of society. In other words, it is the bridge between the university and society. Under this argument, “the social responsibility of the university” or “the university open to the community” have as their starting point relevant questions that are worth revisiting: What is the role of the public university in the face of major social problems? What stance should it take regarding poverty, the climate emergency, racism, and structural violence? Should the knowledge generated within it be used to propose viable alternatives to solve major social problems?

			For the university to become a socially necessary institution, it had to shift its center of gravity. It went from training elites to training the children of both the poor and the rich. An important aspect of this shift was the establishment of new forms of social connection, meaning that university knowledge would be accessible and disseminated among different social strata. As mentioned above, in Latin America, the reform of the University of Córdoba in 1918 raised the need for university outreach for the first time. Thus, “La extensión universitaria nace como un movimiento de democratización de la cultura que, por su naturaleza, interpela a la propia universidad y se articula con los movimientos sociales, en una dialéctica que redundará en la propia politización de la extensión” (Cano, 2020, p. 29) [University outreach was born as a movement for the democratization of culture that, by its nature, challenges the university itself and connects with social movements, in a dialectic that will result in the politicization of outreach itself]. In recent decades, different modalities of university outreach have been identified. Serna (2007) identified four models of university outreach:

			a.Altruistic: This model persisted throughout the first half of the 20th century, promoting humanitarian support by university students for the disadvantaged. The Córdoba student movement of 1918 also proclaimed the obligation to bring university knowledge to the people.

			b.Dissemination: This model postulates that university knowledge should be socialized in a simple way so that the public can understand it.

			c.Awareness-raising: This model emerges from alternative pedagogies in Latin America, including that of Paulo Freire, which emphasizes sharing goods, including educational and cultural resources, in a dialogic and liberating manner, raising awareness among participants in this educational process. Using this model poses serious challenges and difficulties since the university operates within a bureaucratic logic that emphasizes control processes and depends on state funding.

			d.Business-based: This model was promoted based on the relationship between universities and businesses. This approach was profitable for both parties. For the first time in the history of Mexican universities, financial benefits were obtained from the services provided. 

			

			Some clarifications arise from this distinction. First, there is the absence of a unified theoretical framework that allows for the establishment of definitions, principles, and criteria that support university outreach as a substantive and operational function. The lack of a shared vision allows each university to interpret the role of university outreach in its own way. These circumstances allow public universities to adopt different outreach models, among which the informative one stands out.

			The case of the National Autonomous University of Mexico (UNAM in Spanish) deserves special attention. This institution is the first university founded in Mexico. Regarding funding, 58,085,000,000 pesos were allocated for 2025 (Hernández, 2025). $4,310,000,000 pesos were allocated for “university outreach,” which corresponds to 7.4 percent of the total. The first article of the Organic Law states:

			La Universidad Nacional Autónoma de México es una corporación pública –organismo descentralizado del Estado– datado de plana capacidad jurídica y que tiene por fines impartir educación superior para formar profesionistas, investigadores, profesores universitarios y técnicos útiles a la sociedad; organizar y realizar investigaciones, principalmente acerca de las condiciones y problemas nacionales, y extender con la mayor amplitud posible los beneficios de la cultura. (Congreso de la Unión, 1945, p. 1) 

			[The National Autonomous University of Mexico is a public corporation –a decentralized body of the State– endowed with full legal capacity and whose purposes are to provide higher education to train professionals, researchers, university professors, and technicians useful to society; to organize and conduct research, primarily on national conditions and problems; and to extend the benefits of culture as widely as possible.]

			

			This ordering resulted in different subsystems within UNAM. Cano (2020) identified five university outreach subsystems: Cultural Outreach (encompassing various artistic branches, exhibitions, literary activities, workshops, conferences, courses, and guided visits); Social Service (including the Literacy Program in the Puebla Mountains); Outreach (knowledge transfer, innovation and entrepreneurship promotion, business incubation, specialized services and consulting); Institutional Outreach (research and innovation projects on “major national problems,” language courses, and cultural outreach activities at outreach centers), and finally, University Communication (UNAM Gazette, TVUNAM online, and other forms of web communication).

			Another relevant case is that of the Benemérita Universidad Autónoma de Puebla (BUAP). In 2025, it had a budget of $10,370,000,000 (BUAP, 2024). Of this amount, $528,870,000 was allocated to the concept of “Social and Joint Responsibility.” Article 3 of its Organic Statute establishes the following:

			La finalidad esencial de la universidad será estar íntegramente al servicio del país, de acuerdo con un sentido ético y contribuir al desarrollo social, humanístico, cultural, artístico, científico, tecnológico, ambiental, productivo y económico en los ámbitos local, regional y nacional, superando así cualquier interés individual o de grupo. (BUAP, 2023, p. 16)

			[The essential purpose of the university will be to be fully at the service of the country, in accordance with an ethical sense and to contribute to social, humanistic, cultural, artistic, scientific, technological, environmental, productive and economic development at the local, regional and national levels, thus surpassing any individual or group interest]

			

			At this institution, the Vice-Rector for Cultural Outreach and Dissemination is responsible for the university’s outreach efforts. It is comprised of four departments: the General Publications Department, the University Museums Department, the Historical Heritage Department, and the BUAP TV Department. The 2021-2025 Institutional Development Plan (BUAP, 2025) is comprised of four pillars. The second is called “Social and Solidarity Correspondence.” The description of this pillar states: “Pobreza y riqueza, desigualdades e inequidades, constituyen brechas que es posible reducir mediante la vinculación de la universidad con los municipios para favorecer la habitabilidad, la convivencia y la cohesión social” (BUAP, 2025, p. 31) [Poverty and wealth, inequalities and inequities constitute gaps that can be reduced by connecting the university with municipalities to promote livability, coexistence, and social cohesion]. The points of contact between the university and society are the “agents of transformation,” including the University Cultural Complex, the Regional Complexes, Outreach, Continuing Education, and the Center for Integral Psychology.

			As can be seen, each university defines the type and modalities of university outreach that best suit its vision, historical and political moment, and its allocated budget. That said, it is worth clarifying some challenges that university outreach faces. First, because the scope of outreach is regional and national, the relationship between the university and society must be prioritized over that between the university and business. Second, outreach should not become an additional source of funding, with universities charging for all services offered to society. Third, state funding must be sufficient to develop basic and outreach activities. Finally, university outreach must be promoted as a supportive link between the knowledge generated at the university and social needs. As Piga (1981) mentioned, 

			

			La extensión universitaria, como una función académica de la universidad, posee un carácter humanista capaz de condicionar una visión totalizadora del hombre, proporcionando arte, ciencia y técnica capaces de crear en el hombre una conciencia política, que hará posible su compromiso con la sociedad. (p. 54)

			[University outreach, as an academic function of the university, has a humanistic character capable of conditioning a totalizing vision of man, providing art, science, and technology capable of creating in man a political consciousness, which will make his commitment to society possible.]

			It is remarkable to note that during the 2018-2024 six-year term, knowledge production in some programs of the Secretariat of Science, Humanities, Technology, and Innovation (SECIHTI in Spanish) has been oriented toward addressing social problems. Such is the case of the Strategic National Programs (PRONACES in Spanish). Its official website states that PRONACES seeks to establish frameworks for collaboration and convergence between the academic and technological communities, enabling the most effective and efficient use of public resources for the benefit of the population and the environment. The objective is to lead to greater independence in addressing national challenges. Currently, there are nine PRONACES: toxic agents and polluting processes; water; culture; education; energy and climate change; human security; socio-ecological systems; food sovereignty; and housing.

			These programs represent a government effort to bridge university knowledge with society’s most pressing needs. Hundreds of scientists have dedicated their work to developing sustainable projects aimed at solving current problems facing society. There are still no official records to demonstrate the actual impact these programs have had on the region.

			Under this framework, it is important to promote the rapprochement between scientific and popular knowledge through university outreach. In this interstice, the theoretical proposal that De Sousa (2015) called the “ecology of knowledge” gains relevance. He proposes the need for university scientific knowledge to engage in dialogue with indigenous, peasant, and popular knowledge, as well as with knowledge produced by social movements. Why is this connection important? Because historically, universities have ignored and rendered popular knowledge invisible, falling into the arrogance that only through modern science can reality be understood, interpreted, and transformed.

			Conclusions

			Strengthening university outreach is key to bringing university knowledge closer to society’s most pressing problems. This represents the possibility of transforming public universities in Mexico. The challenge is enormous, as university outreach has historically been relegated to a secondary position within university priorities. Despite this, efforts are being made to make it a platform that puts knowledge, culture, and the arts at the service of society.

			It is a priority for the State to assume its responsibility for funding public universities; the advancement of the proposed university outreach agenda depends on this. This aspect must be a central theme in the discussion about the type of university the country needs.

			Rethinking the public university as an educational project linked to society implies that knowledge trains new generations in the sciences, humanities, and arts, but also that this knowledge is helpful in countering the social crisis; therein lies its power. In this sense, we must recognize the efforts made by PRONACES, whose objective is to build inertia between the knowledge generated at the university and regional problems.

			To transform the public university, it is necessary to reclaim university outreach. As sociologist De Sousa (2015) pointed out, a genuine and enduring connection with society will ensure its survival, solidifying it as a vital and strategic public university, poised to be one of the key players in social development and transformation.

			University outreach as a political, cultural, and social space must be reconquered. This must generate a strategic reconfiguration that opens the doors of the university to citizens and, at the same time, allows students, teachers, scientists, and researchers to enter and engage with various stakeholders to improve the living conditions of the public. The affirmation of life should be the critical path toward which any university project should move.
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