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Abstract

This text, by using a qualitative 
approach of theoretical and reflex-
ive analysis, aims to promote peace 
education as a pedagogical axis in 
university extension and to generate 
a reflection on the importance of in-
corporating the cooperative games 
in the extension process at the Uni-
versidad Nacional. It is conclud-
ed that education and group 
processes can be articulated 
around the cooperative 

games as a fundamental axis that allows 
building collective knowledge, promoting 

experiences, as well as the development 
of certain skills to strengthen group 
processes.

Keywords: Cooperative games; Edu-
cation for peace; extension, 

Resumen 

Este texto, por medio de un abordaje 
cualitativo de análisis teórico y reflexi-

vo, tiene como objetivos promover la 
educación para la paz como eje pedagó-

gico en la extensión universitaria y gene-
rar una reflexión acerca de la trascenden-

cia de incorporar el  juego cooperativo en 
los proceso de extensión en la UNA.

https: //doi.org/10.15359/tdna.35-65.16
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Se concluye que la educación y los pro-
cesos grupales se pueden articular en 
torno al juego cooperativo como eje 
fundamental que permite construir 
saberes colectivos, promover vivencias, 
así como el desarrollo de determinadas 
habilidades para el fortalecimiento de 
procesos grupales.

Palabras clave: Juegos cooperativos; 
educación para la paz; extensión, IDE-
LA, Universidad Nacional

Introduction

The Institute of Latin American Studies 
(IDELA), through the extension project 
“Active Classroom: Cooperative games 
for education for peace” has worked in 
the area of education for peace recog-
nizing it as an essential process for the 
construction and consolidation of a cul-
ture of peace and recognition of human 
rights. The project has been implement-
ed as an innovative pedagogical process 
throughout diverse communities and 
groups in the country, incorporating 
a participatory methodology in educa-
tion for peace that has privileged expe-
riential processes through cooperative 
games; such proposal has contributed 
to teamwork, leadership, solidarity, in-
tegration, consensual decision-making, 
dialogue, non-violence, recognition of 
human rights and peaceful manage-
ment of conflicts. Based on the expe-
rience gained in the implementation of 
the cited project, it is that the present 

work stems from IDELA as a qualitative 
approach of theoretical and reflective 
analysis, aimed at: promoting education 
for peace as a pedagogy tool in univer-
sity extension; and spurring reflection 
on the transcendence of incorporating 
cooperative games in the extension pro-
cess at UNA to promote dynamic spac-
es, collaborative and joint construction.

The incorporation of education for peace 
is considered important as the axis of 
university extension at UNA because 
it promotes full and effective partici-
pation of people, in communities and 
in society in general, creates tools of 
empowerment and recognition of the 
role each individual possess in the con-
struction of a culture of peace through 
participation in personal, social, eco-
nomic, political and cultural processes 
in the different spaces in which they 
develop. At the same time, it allows 
the creation of new joint proposals for 
peacebuilding in real scenarios from 
the participation and voice of the actors 
of society and the university.

Education for peace as a pedagogical pro-
posal is aimed at fostering the culture 
of peace through creativity, the forma-
tion of values, respect for human rights 
and fundamental rights, justice, de-
mocracy, understanding, dialogue and 
solidarity, through processes focused 
on the search for the transformation 
of the human condition and society, 
social structures and cultural patterns 
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that promote violence, injustice, disre-
gard for human rights and the dignity 
of humans.

It is also important to recognize the link 
that exists between education for peace 
and related rights as proclaimed in the 
Costa Rican legislation under the con-
stitutional scope; the Political Consti-
tution of Costa Rica (1949) establishes 
in articles 1, 12, 20, 21, 26, 50 a vision 
of peace for its citizens as pertains to 
democracy, freedom, independence, 
non-slavery, respect for life, peaceful as-
sembly and the pursuit of the well-being 
of people. These constitutional articles 
are quite explicit, however, it is neces-
sary to mention that human rights are 
interdependent and the right to peace 
is visualized through other rights and 
individual guarantees (Title IV) among 
which can be cited the freedom of tran-
sit/movement (article 22), the right to 
private property and private domicile 
(article 23, 24, 45), non-slavery and cru-
el treatment (article 40), freedom of ex-
pression and information (art. 28, 29, 
30) and equality (art. 33).

It is necessary to recognize the funda-
mental task that the public university 
holds, to work in favor of human rights 
and peace as a complex undertaking 
in society through extension with it as 
UNA’s vision implies the promotion 
of communication and collaboration 
among the all actors of society, the 
preparation people and communities 

for their development.  In addition, the 
university also contributes in:

... creating and transmitting 
knowledge in favor of human 
well-being, through actions that 
promote the transformation of so-
ciety and drive it forward to high-
er stages of coexistence.  It honors 
freedom, diversity, the pursuit of 
truth and natural and cultural 
sustainability, all in benefit of 
knowledge, equity, justice and the 
dignity of the human condition. 
(Organic Statute, 2015, preamble, 
paragraph 1).

In addition, education for peace favors the 
fulfillment of UNA’s purposes as stipu-
lated in its Organic Statute (2015), such 
as interdisciplinarity, which emphasizes 
“the permanent articulation between 
various disciplines and the search for 
their complementarity” (article 3.b), 
and critical thinking to promote “the 
systematic and permanent analysis of 
national and international realities, 
in order to determine their trends, 
and from such knowledge detect their 
problems, needs and strengths, to offer 
solution alternatives” (article 3.g).  Both 
stated purposes are consistent with the 
commitment to promote UNA’s prin-
ciples and values such as inclusion, 
transformative knowledge, social com-
mitment, “justice, the common good, 
unrestricted respect for human dignity, 
human rights and the rights of people 
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and nature” (Organic Statute, 2015, ar-
ticle 1.a), as well as “the orientation of 
institutional tasks towards the common 
good, particularly towards the promo-
tion and achievement of a better quality 
of life for the less favored social sectors” 
(article 2).

On the other hand, the implementation 
of cooperative games is also important 
in processes such as group work, exten-
sion and collective proposals, because 
these generate spaces for mutual recog-
nition, allow to explore and facilitate 
creative solutions in a free environ-
ment, promote empathetic and coop-
erative relationships, participation, 
leadership, assertive communication, 
learning from mistakes, the consensu-
al search for solutions and the learn-
ing of values and skills for coexistence. 
Processes generated whilst applying the 
game favor group cohesion, better rela-
tionships between people from differ-
ent contexts and institutions that allow 
cooperative leadership, the creation of 
trust spaces, a broader vision of the dif-
ferent contexts and overall understand-
ing for teamwork. In addition, they give 
rise to feelings, thoughts from within 
each individual, as a subject capable 
of showing autonomy, exercising their 
freedom of expression and recognition 
of their dignity as a human being.

Education for peace: a Pedagogy for 
Transformation

Education for peace is a pedagogical 
project and a human right aimed at the 
comprehension between individuals 
and peoples, cognitive, attitudinal and 
affective development; it is framed in 
two intertwining human rights, name-
ly, education and peace. In accordance 
with the Universal Declaration of Hu-
man Rights (1948, article 26) “1. Ev-
eryone has the right to education (...) 
“, according to this same declaration 
and the International Covenant on 
Economic, Social and Cultural Rights 
(1966) education should be oriented 
to promote the development of the hu-
man being, the recognition of their dig-
nity, respect for fundamental rights and 
liberties, understanding, acceptance 
and friendship.

In this sense, the right to education 
focuses on the human being, the inter-
dependence of their rights and their 
interactions, in a way that allows the 
creation of respectful relationships in 
which the dignity of each individual is 
valued and their quality of life promot-
ed, additionally, it brings about knowl-
edge and the development of skills for 
life. This is how Freire (1997) states that 
education is a participatory process that 
seeks the transformation of people and 
society, understanding and awareness of 
oppression, therefore, constituting an 
education towards empowerment and 
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freedom, for emancipation.  According 
to Freire (2006), education is liberating 
by allowing people to assume their com-
mitment and granting the recognition 
of the individual as an actor capable of 
transforming society, hence, the trans-
formation of the individual, pursuit of 
freedom and respect are primordial.

University extension can be directed 
at erecting, through the components 
of education for peace, mechanisms by 
which people manage processes aimed 
at individual and collective transforma-
tion so that each person is recognized 
as a conductor of change and of reality, 
towards more solidary and harmonious 
ways of life to realize a more righteous 
life in community.

Each human being can direct their ef-
forts as part of a solidarity action to 
live in peace, in freedom, to demon-
strate against violence, social injustice, 
lack of opportunities, as established in 
the Universal Declaration of Human 
Rights (1948) in its 28th article, all peo-
ples have the right to live in peace, so 
fulfillment of respect for human rights 
and fundamental rights are imperative.  
Thus, peace is linked to the way of life, 
with the recognition and awareness of 
peace as a form of coexistence that starts 
from the individual human being and 
permeates to the community through 
social relationships among individuals, 
groups, peoples and nations, hence, 
peace is a right that has its realization 

in practice and this must be reflected 
in the interdisciplinarity by which the 
university operates.

Peace, is constituted as a fundamental 
condition for the realization of human 
rights, its respect and recognition, im-
plies a collective, contextualized, inter-
generational effort for its realization 
and consolidation, which cannot be in-
visible to the university in its interaction 
with society; the university seeks for the 
common good and to influence reality 
for it to be more just, free and demo-
cratic. From this perspective, peace is 
considered as an unfinished process, 
under construction, an “imperfect 
peace” of a permanent process, of con-
stant pursuit “that tries to be built day 
by day in all scenarios, facilitating the 
analysis of ideas, values, attitudes and 
behaviors related to peace” (Martín, 
2015, p.243); this constant experience 
is one in which UNA can influence by 
the creation of spaces where actions 
that create peace are appreciated and 
which combat all those actions and in-
actions that limit it.

The proposal of imperfect peace implies 
that there is no state of peace, absolute 
and perfect, but rather, a process that is 
discovered and built every day through 
practices carried out by people, institu-
tions and, in general, the different ac-
tors of society, but for this, it is neces-
sary to promote spaces of recognition, 
sensibilization, empowerment in sight 



Temas de nuestra américa Vol.35 No 65 
ISSN 0259-2339 - EISSN 2215-5449

Enero-junio / 2019

Pedagogy for Peace in University Extension: a Ludic Proposal 
with Cooperative Games
Evelyn Cerdas-Agüero

234

of this imperative need, which at the 
same time is a challenge before the pas-
sivity and naturalization of the different 
forms of violence.

In this sense, it is regarded as a process 
that allows awareness to be taken of 
people, society and different contexts 
in order to construct reality collectively, 
cooperatively and promote a peaceful 
coexistence as “(…) a process by which 
human beings are self-constructing in 
communication with other human be-
ings (…)” (López, 2006, p.9 cited by Gó-
mez, 2010, p.126).  It  includes the de-
velopment of skills, reflection, problem 
solving, cooperation, the resolution of 
conflicts and the search of opportuni-
ties for the transformation of the hu-
man condition (Harris and Lee, 2013).

Thus, it is proposed a pedagogy for 
life, freedom, respect for human rights 
and recognition of the intrinsic digni-
ty of each human being towards the 
construction of more harmonious and 
committed relationships with the inci-
dence on new ways of living in society, 
that at the same time, imply the collec-
tive construction of a dynamic process 
that is not neutral from the university 
nor communities perspectives, so that 
extension must be based on certain 
values and principles that seek to influ-
ence social change, stimulate reflective 
criticism of reality and take options in 
the event of unjust, oppressive and vio-
lent conditions.

It is important to recognize that the 
university, in its work of action and in-
cidence in society through extension, 
can prioritize learning themes to be 
taken as pillars of education to build 
peace, which, also constitute import-
ant bases for building a fairer society, 
with more opportunities in which the 
common good is sought, this implies a 
social and individual commitment for 
the transformation of society, these pil-
lars were pointed out by Delors (1996): 
leaning to be, learning to live together, 
learning to do and learning to know. As 
stated by Garcia (2016), such learnings, 
pillars of the development of a pedago-
gy for peace, imply a profound change 
in people, groups and society in gener-
al, towards a socially critical pedagogy, 
holistic and political, a process that can 
be built from the university along with 
communities, implies the internaliza-
tion of values, the acquisition of knowl-
edge and the development of skills in 
participative environments wherein 
reflection is generated; the approach 
of knowledge and learning in an inte-
grated manner with their experiences 
and situations of social reality as those 
linked to human rights. It is also linked 
to the “delegitimization of violence in 
society as a political tool” (p.47) and the 
individual and collective commitment 
to recognize the forms of violence and 
influence them to transform the hu-
man condition and effect respect to the 
dignity of every human being.
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The Cooperative Game: Space of en-
counters and Experiences

Games are activities that have been 
present in the development of human 
beings and have privileged their rela-
tionships since birth, which has made 
them indispensable in the evolution of 
humankind. At the same time, it is es-
sential, both for the individual and the 
community, because it has meaning, ex-
pressive value and implies spiritual and 
social connections, cultural functions 
of expression and coexistence. These 
characteristics make games exceed 
the customary, according to Huizinga 
(2000) games do not refer to ordinary 
life, but are the recreation of another 
life, which can be imagined, built in the 
process and can also reflect elements of 
reality, “The game is not the «ordinary» 
life or life «properly said». Rather, it con-
sists in escaping from it to a temporary 
sphere of activity that possesses its own 
tendency” (p.21), thus, it has a primor-
dial function in human development 
since it recreates and reflects part of 
reality while implying freedom, mean-
ing, it happens in itself and is outside 
current life, but it does not imply that 
it cannot manage its transformation; 
games form a model of society wherein 
diverse relationships occur that make 
sense when translated into reality and 
into human interactions in diverse 
contexts.  The latter is cataloged by Mi-
randa (2008) as a mini society in which 
the formation of values is created in the 

direction of solidarity and cooperation, 
which implies that the game, in group 
and community integration, invigorates 
the process of social interaction that ex-
tends coexistence.

Thus cooperative games refer to non-tra-
ditional games (leisure activities) that 
seek to generate experiential spaces of 
learning characterized by participation, 
fun and cooperation based on freedom 
and respect for human dignity, they are:

(...) proposals that seek to di-
minish manifestations of aggres-
siveness in games promoting 
attitudes of awareness-raising at-
titudes, cooperation, communica-
tion and solidarity. They facilitate 
encounters with others and the 
proximity to nature. They seek 
the participation of all, with col-
lective objectives prevailing over 
individual goals. People play with 
others and not against others; 
they play to overcome challenges 
or obstacles and not to overcome 
others (Pérez, 1998, p.1).

In this process the participants 
forge common goals, which im-
plies a sense of cooperation, elim-
inating the space for competition, 
individualism or exclusion, in-
stead, given way to participation; 
it is a meeting space that can be 
privileged in extension processes.
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According to Omeñaca and Ruiz (2005) 
the game is a source of happiness, jubi-
lance, pleasure, constitutes an end in 
itself, is spontaneous, voluntary and 
free, promotes learning, is a form of ex-
pression, involves active participation, 
is a space of encounter with reality, it 
is a separate world in which experienc-
es, learnedness and visions of the world 
are being built and recreated in which 
people are the center of the game’s lu-
dic process with their knowledge, skills, 
abilities, history and needs, and produc-
es internalization, reflection, analysis, 
introspection, it also implies a personal 
process of reflection, internalization as 
well as attitudinal and cognitive process-
es. Furthermore, it privileges experienc-
es, generates a learning process in which 
people are encouraged to share, relate, 
learn from mistakes, get to know each 
other, resolve and manage conflicts, cre-
ate a climate of trust, practice assertive 
communication techniques, a win-win 
focused approach, strengthening of the 
decision-making and creation of organi-
zation and strategy planning spaces. Ga-
raigordobil (2003) states that the game 
contributes to various aspects such as the 
intellect, because by playing one learns 
and obtains new experiences, knowledge 
is put into practice, problem solving pro-
posals are generated, mistakes are made 
and successes attained, it also stimulates 
thinking, the generation of ideas, pro-
posals and creativity; sociability allows 
for a space to meet with equals, get to 
know the people, recognize, accept and 

respect differences and similarities; the 
affective and emotional development, 
the game generates pleasure, joy, fun, 
freedom and spaces of free expression 
and to release tensions.

Likewise, they are part of the partici-
patory methodology, which is a way of 
approaching the pedagogical, construc-
tion, planning and joint evaluation pro-
cesses, essential elements of extension; 
also, it is characterized by being ludic, 
interactive, creative and flexible, in ad-
dition, it strengthens group cohesion, 
as well as being formative, because it 
gives priority to processes, promotes 
commitment among the participants 
and is characterized by being of experi-
ential nature.

Education for Peace in University 
Extension

Two possibly foreseen proposal axes for 
incorporating into university extension 
are: education for peace as a transfor-
mational process that allows build, pro-
mote and consolidate a culture of peace; 
and the cooperative game as a space and 
process of dialogue of life and daily ex-
periences, development of skills and em-
pathy for group construction.

Education for peace focuses on the 
promotion of solidarity relationships, 
peaceful coexistence, alternatives for 
the peaceful resolution of conflicts, the 
commitment to transformation as part 
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of daily practice and allows the gener-
ation of awareness of the role that the 
individual has in their community as 
an axis of advocacy and transformation, 
this role is important because education 
for peace is also a political proposal, as it 
seeks the transformation towards social 
justice. In this sense, extension should 
be considered as a process that allows 
the empowerment of people from their 
realities and contexts so that their rela-
tionships, life projects, initiatives and 
daily life have, as frame of reference, the 
continuous construction of peace and 
the recognition of human rights and 
human dignity.

Cooperative games as ludic techniques 
in participatory methodology are im-
portant in the university extension 
process because they promote processes 
centered on a vision of community in 
which learning and transformational 
proposals for society are built, within a 
solidary practice wherein freedom and 
rights are recognized, as well as cooper-
ation between individuals, groups, com-
munities and organizations in a field of 
recognition of co-responsibility towards 
a better quality of life and respect for 
the dignity of the human being. This 
is precisely what education for peace also 
seeks and what cooperative play con-
tributes to, facilitating social processes 
centered on solidarity, trust, mutual re-
spect and understanding.

Thus, education for peace can influence 
university extension:

•	 As a permanent training process 
that allows to recognize and ex-
perience the different techniques 
that transcend the ordinary giving 
rise to participation, affectivity, en-
counter through play and participa-
tory activities.

•	 As a vision of participatory process-
es, towards collective construction, 
mutual listening and dialogue.

•	 By promoting human interactions 
and relationships that are respect-
ful and trustworthy in communi-
ties as part of peaceful coexistence.

•	 By aiming at the construction of 
spaces and projects that address the 
prevention of violence.

•	 By integrating proposals towards a 
local and national contextualized 
project of formal and non-formal 
education for peace.

•	 Promote affirmation, empower-
ment, self-autonomy, as a social 
subject of rights that fulfills an im-
portant role in society and in the 
individual.

•	 Promote the right to peace.

On the other hand, the characteristics 
of the cooperative game provides it 
with a unique value in the context of 
working with groups and communities 
because it generates situations of social 
interaction in which attitudes and deci-
sion making are manifested, that reflect 
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the realities of each person, group and 
context.

In addition, it represents dynamism, it 
is an environment in which interactions, 
relationships, and diverse events take 
place that are part of a process that is 
being built, that is, the game allows the 
construction of decision-making process-
es, conflict resolution, dialogue, confi-
dence, consensus, proposals and sharing 
of goals, objectives and realities, which 
are necessary for university extension.

Likewise, it allows to build learning as a 
ludic process through individual interac-
tion by considering what each individu-
al knows and experiences, such as their 
own history; the interactions that occur 
between the members of the group or 
community; and the interactions with 
the environment, be it social, political, 
economic, historical or natural.

Cooperative games as part of the ludic 
can be constituted as an experience, 
a managerial space and a process that 
allows the following in extension pro-
cesses.

•	 Promotion of dialogue among ex-
tension agents that allows knowing 
their capacities, realities, needs and 
proposals.

•	 Develop and strengthen manage-
ment skills and skills in areas of 
competence for group work and 
community work such as assertive 

communication, dialogue, cooper-
ative leadership, cooperation and 
conflict management.

•	 Develop a critical and reflective 
spirit regarding the power that the 
game has over community work 
and its possibilities.

•	 Develop skills and competencies 
in community groups to reflect on 
their conclusions about the actions 
and lived experiences with exten-
sion projects and throughout them.

•	 Encourage spaces for dialogue and 
reflection in communities, so that 
they are pleasant, emotional, cheer-
ful, based on respect, participation 
and commitment.

•	 Promote human interactions and 
relationships within the community 
that are affective, respectful and trust-
worthy as part of a ludic process.

•	 Develop, through game, expression 
and communication in its various 
dimensions, as a human right and 
as a necessary element in the man-
agement and joint work for the de-
velopment of actions.

•	 Address the full and integral experi-
ence of various issues

•	 Privilege teamwork.
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What is Required for its 
Implementation?

Training processes and creation of spac-
es with extension agents that allow:

•	 Knowledge sharing, critical reflec-
tion and experience sharing of edu-
cation for peace and related issues by 
involving cognitive, attitudinal and 
affective components.

•	 The recognition of various educa-
tion for peace opportunities from 
interdisciplinarity so that diverse 
languages and knowledges can be 
brought together to recognize the 
transcendence of interdisciplinary 
peace pedagogies.

•	 Processes of reflection and formu-
lation of proposals based on dia-
logue, cooperation aimed at the 
construction of a culture of peace 
from the recognition of the human 
right to peace and its allowance to 
impact over some social needs.

•	 The recognition, in an experiential 
way and with theoretical contribu-
tions, of the power of the cooper-
ative game and the possibilities it 
brings to group work and commu-
nity approach.

•	 The importance of the game as a 
participatory methodology in the 
learning processes and as a so-
cio-cultural activity.

•	 Promote the construction of inter-
disciplinary projects that allow the 
development of pedagogical pro-
posals for peace.

Conclusions

This work is the result of practice 
and experiences with various groups 
through the extension project “Active 
Classroom: cooperative games for educa-
tion for peace” of IDELA and a theoreti-
cal discussion that justifies, reflects on 
and establishes the importance of the 
game in extension but, also, the prac-
tical realization of education for peace as 
a pedagogical axis; these two elements 
conjugate for the construction of a cul-
ture of peace.

It is important to emphasize that, in 
education for peace and in cooperative 
games, the university, through exten-
sion, is providing prominence to the 
community, conceived dually as a social 
space and also as a group, which brings 
it close to its reality, history, knowledge, 
feelings, experiences and attitudes, 
which cannot escape from its context. 
This reality is presented before the eyes 
of the extension agent at the moment 
and during the process of encountering 
reality, which is nothing more than a 
dynamic, experiential space in which 
participative spaces must be provided 
to allow mutual incidence, knowledge 
and horizontal teamwork.



Temas de nuestra américa Vol.35 No 65 
ISSN 0259-2339 - EISSN 2215-5449

Enero-junio / 2019

Pedagogy for Peace in University Extension: a Ludic Proposal 
with Cooperative Games
Evelyn Cerdas-Agüero

240

The cooperative game recognizes the 
joint creation of a space for the analysis 
and reflection of diverse possibilities of 
development of the individual and the 
group regarding its affective, cognitive, 
attitudinal, social and learning attri-
butes, while promoting and generating 
participatory integrating processes in 
which all people have a voice and free-
dom to put forth proposals, that is, an 
attitude towards the search for actions 
and collective proposals that incorpo-
rate personal experiences.  In addition, 
it disseminates, recreates and strength-
ens traditions, beliefs, customs, social 
conducts and attitudes that are part of 
the cultural development of a commu-
nity or group.

On the other hand, education for peace 
promotes group interactions that priv-
ilege: mutual knowledge, positive and 
non-violent relationships, cooperation, 
assertive and non-violent communica-
tion, sense of belonging, group cohe-
sion and the pacific management of 
conflicts, all fundamental aspects in 
the experience and construction of a 
culture of peace that must accompany 
community extension work carried out 
by the university.
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